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ABSTRACT

Bangladesh has made some progress in poverty reduahd social development in recent decades aespit
limited state capacity, low social expenditure, andiide range of governance problems in the pusictor. However,
poverty still persists in Bangladesh; and to bréak cycle of poverty, the intervention programmegdto be made
sustainable. Community based transformative eduraltiservices can be provided to poor people altiy appropriate
opportunities that can motivate them to convertirttodre capacities into capabilities, which are rpgeisite for
functioning properly in a society. Community basggproach might offer such an avenue as opportsniige among
communities where they can exercise their mod#ittidude. A new window might be opened in existomyerty reduction
interventions; to reconceptualise formal, nonformatl informal education; to offer transformativeueational services
about health, safety, livelihood patterns; andhakse might result in enhanced wellbeing and megahileakage of income

due to accidental costs to overcome illbeing.
KEYWORDS: Bangladesh, Community, Poverty, Transformative Btlonal Services

INTRODUCTION

In spite of stable economic growth, poverty hasnb&e&hronic problem in Bangladesh since its inddpaoe in
1971. Poverty reduction interventions of the gowaent and local and international development pestieve been
significant sources of assistance to the poor getapfight against poverty. Still poverty appeardé an eternal challenge
with changing facets that demands addressing milosand politics of poverty reduction initiativésis often perceived
that there is a positive correlation among econagniavth, poverty reduction, and independence aduntry. This might
be because of the stereotyped ideas about howititegglay and one of the reasons for this steptyapproach could be
political agenda of newly independent countries.il@/discussing development milieu in 1960s and $9irOterms of
third-world development, Jolly (2012) mentionedtth@any of the newly independent countries in Afridaia and the
Middle East generally promoted economic developmeith higher emphasis in their political agendadl ahis
consequently created such a traditional notionemetbpment thinking. However, referring China, $2896) strongly
argued that its success in market economy resittdzecause of its solid foundations of earlier abchanges. Sen
advocated that to achieve similar success, a gpghtiuld ensure parallel social changes in edutaliealth care and land
reforms. He further emphasised China’'s achievemientdementary schooling in support of its succégsording to
Ghani (2010), South Asian countries including Badgkh are doing well in terms of economic growtk taut yet have
high poverty rates, poor human development, andtanbal gender disparities. In his opinion, poyadtes have not

fallen fast enough to reduce total number of poeogte. High population growth rate among the pcagngents of
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population is also playing a role in determinintgraf poverty. Mosley (2012) asserted that it isvnealized that poverty
reduction will not happen simply if economy is giogrand only having right policies is not enoughdduce poverty. To
ensure wellbeing by reducing poverty and inequafigople should be able to acquire different typiesffective human

capabilities; and economic growth alone cannot enall these.

Poverty reduction interventions, mainly the micemlit programmes, undoubtedly made Bangladesh famii
global development studies among academics, rdsarcand donor organizations. So, along with ‘faahand ‘flood’;
‘poverty’ also became an icon for Bangladesh. kally ‘poverty’ has become the unique selling preipon (USP) for the
country. There might be embedded notions of palit@ gain from out of poverty. So arises the unaotable question

whether politics of maintaining this enduring pdyas ethical considering context of poor people.

Community based approach is becoming a popularceh@mong governments, non-government organizations
(NGOs) and development partners for their develayirimtiatives. Similar approach can also be foimthe 18" and 18'
centuries in the US and UK that was adopted to @trpbverty and to improve individual well-beingdbgh education
and information dissemination; although due tottigpdown nature of those interventions most of sadfative did not
succeed (Abbott, 1996). Poverty reduction programh@e now started emphasizing the fact that people should not
be passive recipients but active participants (3889). For instance, in India thousands of gragsrorganizations are
involving and mobilizing local people around issug#fscommunity development (Pandey, 1991). It isgasaged that
implementation of sustainable development shoultbdsed on local-level solutions derived from comityummitiatives;
though its practical implementation frequently $adhort of expectations (Leach, Mearns and Scodi®€8). Community
based transformative educational services for heagriculture, disaster management, awarenesslifgil finance,
business, trade and market can be offered to tbe people of developing countries to create wetigeiThis type of
education results in a deep structural shift ofsciusness in the areas of thoughts, feelings atidnathat change a
person’s way of being in the world (O’Sullivan, 2)0Sen’s Capability Approach is also compatibléhwhis concept as it
promotes to consider education without institutidimaits so that it might intervene political pojiccommunity networks,
and entrenched hierarchies to help produce theitimmsl which allow all citizens’ greater agency ddom to achieve
valued ways of being and doing (Hart, 2009). Susfcésmplementation of this type of transformatiegucation depends
on careful considerations of intra-community andelirtommunity dynamics and the extent of homoggneid

heterogeneity of the members of communities.

This paper provides an assessment of ways to Iiheadycle of poverty in Bangladesh through commubésed
transformative educational services. Here, the teducation is not constrained in formal pedagogwaé rather
transcends the conventional meaning and impliegdoeation for life, proper functioning in a sogieind well-being. An
exploratory research was conducted for this assmssio clarify ambiguous situations or to discoymtential
opportunities (Zikmund, Babin, Carr, and GriffinQZD). In this paper, findings of desk-based researe analyzed,

documented, and integrated with author’s opiniaré&ith references to relevant literature.
THEORETICAL KNOTS

Education is defined as a process of becoming anateld person. Generally it is perceived that eihrcdas
three different modes naming formal, nonformal @mdrmal education. However, Checchi (2006) advedsafor two

dimensions of education: in one dimension it iscpfed as creation of minimal capabilities to alléunctioning
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following the thoughts of the Nobel laureate Amartgumar Sen and in the other as an investment inahucapital,
following the theories of another Nobel laureatery@ecker. Formal education is highly institutiosatl, chronologically
graded and hierarchically structured. Hart (2018pleasized that education strategy should aim tgeraspirations in
order to enhance participation, quality and res§Hie (2013) claimed that within sociology there @mpeting ideas about
the role of education. Consensus theorists sudiragionalists may argue that role of schools isngrily to sort and
prepare young people to support society by takimgates commensurate with their ability and skilldjereas conflict
theorists such as Marxists or feminists may ardnae filtering and shifting that take place durirghgoling processes,
work to oppress and disadvantage some individuaigewnfairly advantaging others. To expand thesabf education
she has drawn on the perspectives of two pionaereducation and human flourishing. First, was Nolaelreate
Rabindranath Tagore, who established a school0d i® Shantiniketan in India, proposed that theeobpf education was
to give an individual the unity of truth with sgiral, intellectual and physical elements, and ersjzead on harmony,
sympathy and educational experience of body and. ssecond, was Alexander Sutherland Neill, who disthed
Summerhill School in England in 1921 and providedther interesting perspective on the role of etioeay allowing
students to be free to choose whether or not tllepdilessons and when they are not in lessonsdéeype involved in
whatever activity they find interesting. Nussbalu28(2) also criticised the process of formal edaeatimentioning it as

an imperfect proxy for education.

Nonformal education is also organized and systentmti is provided outside the framework of formdlieation
system. Generally, it targets some selected supgrou population like adults, professionals anddeen. Instances of
most common nonformal education include agricultigtension and farmer training programmes, aditétrdcy
programmes, and various community programmes arfuicigon in health, nutrition, family planning, cperatives, and the
like (Coombs and Ahmed, 1974). However, informaliaation is unorganised and unsystematic. It idedolig process
that assists acquiring and developing knowledgdls skttitudes and insights from daily experienessl exposure to the
environment — at home, at work, at play; from attés of family and friends; from travel, readingvspapers and books;
and/or by listening to radio or viewing films andAglevision (Coombs and Ahmed, 1974). Emphasisirge for re-
conceptualisation, Hart (2009:397) mentioned: éducation can take place in the community, faniifgrmal learning
environments, outdoor centres, religious institugi@nd so on. ... How can we create freedom withencurriculum for
children to have time to reflect and time to disctie ways of being and doing that are of impodanahem. Researchers
need to bear in mind that ideas are likely to cleaoger time with age and maturity alongside theettgyment of other
skills such as reasoning, literacy, the growthaffilence and so on". Daniels, Lauder and Por@dqp further addressed
some issues including role of culture in understamghedagogy; role of global influences, especiatpnomic, cultural,
and social, in shaping understanding of educatow the ways learners negotiate transition betvdiféerent phases of

education.

Level of education and poverty status are oftenetated negatively. For instance, Connell (1994)18ted:
“Education was brought into the welfare pictureotigh the correlation between lower levels of edaocadn the one side,
and higher rates of unemployment and lower wagabemther. The idea of a self-sustaining “cyclego¥erty” emerged,
where low aspirations and poor support for childezhto low educational achievement, which in tighto labour market
failure and poverty in the next generation”. Thpspr people are often trapped in poverty due toar pnd inadequate

education. Again, gender division of labour in pbouseholds also affects access to education fgs &od girls (Fennell,
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2008; Lloyd, Grant, and Ritchie, 2008). Neverthglenarginalisation is stated to be about failurgdaba sufficient level
of education, generally on the grounds of somedspd poverty that are mentioned as boundary éar people for what
they need incentives to cross that (UnterhaltetefaMakinda and North, 2012). Those who can gendb and/or
informal education might get out of poverty trapegi that appropriate opportunities existed and Heeen availed. While
discussing about what is holding poor regions Hemk overcoming poverty, Ghani (2010:9) identifib@t “A divergence
in poverty rates would suggest that lagging regimmstrapped in poverty. A divergence in sociabonies would suggest
there are social traps. ... People can be trapppdviarty, when poverty itself becomes a constrairgrowth. This occurs
in regions that display characteristics of highfon low savings or investment rates, dismal etion ... .These traps

can become a vicious cycle”.

Poverty is often looked at in a narrow manner asg¢arched on a specific theoretical dimension a particular
set of people. However, there exist different cpte®f poverty, as well as diverse approachestméasurement. Poverty
is not simply absence of financial resources. Aditwy to Sen’s Capability Approach, poverty is aestaf people when
they lack the capability to function appropriatelywhen in fact they lack the opportunity to attacceptable levels of
functioning (Sen, 1995). Chambers (1995) also addre poverty referring the context of multi-dimensility of
deprivations and ill-beings as: income poverty,i@oinferiority, isolation, physical weakness, verability, seasonality,
powerlessness, and humiliation. So, to minimizeridafion and to create wellbeing, we need to addrals these
dimensions. In different communities, poor peoplpigority may vary; hence it requires adaptive feiog to the
dimensions of poverty. And definitely poor peopleiority(s) should be considered rather than emjairag on what
policy planners and development partners believtalde to act upon. Although these thoughts migéweh merit in
themselves but history, specifically around issofemicrocredit and poverty reduction programmesjehgrobably never
been given a critical second thought regarding hdrethe poor people really thought they would neeéckocredit or it
was the decision from ‘the others’ and whether sbimg else should have been done that would empthegpoor people

to think out what they actually need, to become @ngred to cycle out from poverty in a sustainabénner.

Weber (2002) also expressed similar concerns lgarding the impositions of global policies in localttings.
“An exposition of the global political economy ofarocredit and poverty reduction elucidates how'flererty reduction’
agenda is implicated in strategies of global goaece. Microcredit, although implemented at the lleok local
communities, is a policy initiated not at the nadb(or even local) level but at the level of glbbwestitutions” (Weber,
2002:146). A similar notion can be conceived by Kdlker’s (2006:105) statement given in a differeisicdssion on
nationalism in Bangladesh. “The very pendular reatfrthings gives us the possibility of a tolerpality characterized by
democracy and human rights; it also presents tteatlof a turn to right, to intolerance and nevhodoxies. The swing of
the pendulum is no longer dictated by the forcethiwithe nation but beyond the national border8afigladesh by the
happenings in the region as well as the globalegtcGustavo Esteva and Madhu Suri Prakash alsdvasged changing
Rene Dubois’s popular statement ‘Think globally, lacally’, to ‘Think and act locally’ (Peet and Haick, 1999).

Conceptually poverty can be viewed in absolute rhative terms; while it can also be approachednfeither
objective or subjective perspective (Lok-Dessalli#®99). Sen (1985) explained ‘absolute’ perspectif/poverty in the
following manner. “The characteristic feature ofb$aluteness” is neither constancy over time, imrar@ between
different societies, nor concentration merely oadf@nd nutrition. It is an approach of judging aspe's deprivation in

absolute terms (in the case of a poverty studigrims of certain specified minimum absolute leyetsbher than in purely
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relative terms vis-a-vis the levels enjoyed by odhe the society” (Sen, 1985:673).

Traditionally poor people of Bangladesh are landrp@hey tend to have limited access to land, Hawelevels
of education, and are highly concentrated in lowipg physically demanding, and socially unattnaetoccupations as
casual wage labourers. In this country, Daily Galdntake (DCI) and Cost of Basic Needs (CBN) appl®s are
generally used to define poverty situations. Acoagydo DCI approach a person is categorised as s or her daily
calorie intake is lower than 2122 kilo calorie (BB910), whereas according to CBN approach a pplieg is defined as
minimum level of household income that is adequateurchase goods and services to meet basic édus household;
and the national poverty line is about BDT843 (UNK; 2009). However, Sobhan (2010) viewed povertg afructural
injustice and a process that keeps a part of ptipalaxcluded from equitable opportunities for depeent and decision
making in society. He claimed that source of paovéstrooted in social structure. On the other harahvry, Gordillo,
Platteau and Sadoulet (2002) addressed poverty asigiiig the context of access to land and publimas about land
policy reforms. Mosley (2012:143) mentioned: “Caigg whose rural development strategy embracecharekupported
or Bank-supported land reform process in the 19A6kided Brazil, Peru, India, Sri Lanka, Nepal, Bedesh, and
Kenya, in all cases as an element in integratedrpromes of rural development — building on theghsiof the Asian
green revolutions that poverty reduction requiresoa to remove market failure across a range ptiirmarkets, but

broadening the sphere of intervention into heatith @ducation, which was a major focus of redistidruwith growth”.

Considering the multidimensional perspective ofgrty multidimensional poverty index (MPI) is dewpéd to
address poverty situation in terms of three braatedsions — education, health, and standard afdiiEach dimension is
assumed to impact poverty situation equally anddtare measured in terms of ten indicators. Acagrtti MPI, 57.8% of
total population of Bangladesh are in poverty (APékiRoche, Santos and Seth, 2011). However, acmptdiWorld Bank,
49.65% of total population are poor as per the $h2lay income poverty line and it is 81.3% asther$2.00 a day
poverty line (World Bank, 2011 and UNDP, 2011). Tty is, the country is also referred to as aaneple where both
trend and degree of poverty are miscalculated (MdlL.&007). Nevertheless, the MPI approach mighsuigable for
Bangladesh given that instead of equal emphasigityeon education, health, and standard of liviaggroportionately
weighted approach could be followed where the wsiglould reflect contextual realities in terms aétors that influence

a person’s ability to do valuable acts or reacliable states of being, as addressed by Sen’s QiapApproach.

Many poor people of Bangladesh are often excludesh fpoverty reduction programmes because of ingéfec
targeting, abuse of political affiliation, lack ebcial capital in terms of social relations, andnstimes due to poverty
dynamics and resulting conflicts in adopting diéfier values that are attached to different levelpaferty. Exclusion is
often the result of institutional decision, but siimes self-exclusion, as poor people often febhasged of approaching
such programmes or find it rather too dauntingaitef appears as another reason as well (Khond@8).1This relates to
Sen’s statement: “The same applies to capabilityréss of other kinds, e.g., the more “social’” ansach as being
ashamed to appear in public because of the poeérye’s clothing” (Sen, 1985:670). An uncomfortalpkality is that,
someone is in such a torn and shattered clothiaghé or she cannot come out of the house to awadpportunity of
philanthropic clothing distribution. UnfortunateBometimeshis appears as striking news in the media of Bategh.
Even more miserable stories are not rare when people die due to stampedes in such philanthrdptbing distribution

occasions during Eid, the biggest religious festfahe Muslim.
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Transformative services focusn creating uplifting changes in well-being sitaat of both individuals and
communities by improvingjuality of life (Anderson, Ostrom and Bitner, 2010jis transformation can be twofold: not
that individuals only need to take active roles tmganizations should also change their modelsagpioaches to create
new affiliations with people Sangiorgi, 201l Anderson, Ostrom and Bitner (2010) identifiedmso aspects of
transformative services: it is consumer centriqgegiential, and co-created; service takers arenoftdnerable, lacking
control, and agency; they are often disadvantagatiey lack expertise and knowledge required ta part of the system;

and the service is pervasive and embedded in alsamlogy that affects both individual and comntymiellbeing.

However, wellbeing is a subjective phenomenon ansl better to avoid typecasting people as becassally
happiness, sadness, satisfaction, dissatisfactontentment, discontentment, fulfilment feelings)d afeelings of
deprivation are quite different among people anehevighly time variant for a single individual agllvAnother critical
issue in poverty concept is the trend of adaptatiorong poor people and linking this to wellbeingark (2012:2)
mentioned: “adaptation is typically linked with @spions, subjective wellbeing and value (or prefere) formation”. In
this context, Barr and Clark (2012) further relaiedith education and health and opined that: Wfigspect to income
and education we conclude that individuals in lomeime countries may adapt partially to low incoraed minimal
educational attainments, although for many, incigdthose below the dollar-a-day poverty line, thermains a gap
between their aspirations and their realities. Awith respect to health, while we cannot rule o gossibility that
individuals adapt to declines in their own healtferotime, we see evidence of a tendency for indiaisl to appreciate the
importance of good health more when witnessingetfects of ill health on the lives of those arouhém” (Barr and
Clark, 2012:131).

The World Development Report 2000/01 (2001) ideedifthree priority areas that need to be addrefsed
poverty reduction: increasing opportunity, enhag@mpowerment, and improving security. Facilitataycation in grass
root level might work as a bridge to all three. riffigance of education in this regard is evidentirf®rmation and
knowledge are treated as critical components ofepgvreduction strategies (Harris, 2002). This emicis
institutionalized by UNESCO (2005) where it hasbaepending money and effort for its Community LéagnCentre
Programme that promotes learning through grassriaaidities and activities. Researchers (Hanlonyrigatos, and
Hulme, 2010; Hulme and Mosley, 1996) sometimes s&ljlist to give money to poor people. This is indaepriority
remedy but to provide a sustainable way to grad@i@men poverty, it needs not only money but awarsnekill,
opportunity, and social capital so that poor peaale assist themselves to make good use of thagyntinis also found
that financing poor people who lack education angldll may fail to create a virtuous circle (Khd@d and Hulme,
2000). Therefore, a comprehensive approach toweddsation might enable individuals develop cap@éddliutilising their
agency traits that might create comfort zones fovepty reduction endeavours. “... the need to seectmability of
making use of-and profiting from-untargeted pulsiézvices as an important parameter that affectedhsequences of
public policy. That capability depends on a variety considerations, but public education is cetyaiamong the
determining variables. It is, for example, arguathlat one reason for the extensive and effective afspublic health
facilities in the state of Kerala in India ... is thigth rate of literacy of the Kerala populationdfiding women). Thus, a
more comprehensive education policy can make theotisintargeted public services that much morectidte in fighting

poverty. Once again, the need to see the peopidvied, as agents rather than as patients is cé(fBah, 1995:10).
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POVERTY AND TRANSFORMATIVE EDUCATIONAL SERVICES

Unlike traditional poverty reduction programmessthaper is trying to identify how poverty can leeluced in a
sustainable way through instilling capabilities tmgans of transformative educational services sbpbar people can
function properly to create and maintain their owellbeing, where a community based approach migtilifate this
functioning by providing with opportunities. Initiges can be taken with two objectives — to creaédibeing and to
minimize ill-being. These services inherently slbpbssess transformational qualities, instillingnoaunity value system
that might result in facilitating inclusion of threxcluded. Wellbeing might be created through priowgjdservices in the
form of formal and informal education on healthriagture, social well-being, disaster managemantareness building,
finance, business and trade, market and otheraelereas poor people need to know about. Thisitaskves accessing
communities and providing them with knowledge, infiation, ideas, and stories to initiate learnind awareness on all
those diverse but linked areas. While doing so, rmeeds to have empathy towards poor people and dtawest care to
assess their practical requirements deeply. Paation might allow poor people to put forward thawn diverse needs, to
identify the skills and knowledge already available negotiate their priorities, and identify whitey want from
education (Rileyet al, 1999).

As all poor people are in no perspective homogesieaiher they are usually in most situations logieneous,
therefore, they require adapted service provisiéis.instance, in a typical household, there mightfamily members
with different ages and at different life cycleg#a. They might be involved in different activitis®me might not be
involved in any sort of work, and even there cooddscopes for further diversified works. Each & tAmily members
might have reached different levels of educatiatinments, if at all, which necessitates varyegl of such services.
Overall, there is a necessity of having an undeditey of the needs of each member of the family @mtimunities at
large. Depending on demographic factors like agadgr and occupation; level of poverty and its ratnay vary among
members of a single family which might be compatedhe philosophy behind considering diverse setaiversion
factors in Sen’s Capability Approach. Thus, membershe same family might experience consequenégmwerty in
different ways. They might experience limited fagupplies, lack access to clean drinking water, fand economic and
social disparities in healthcare differently. E@a¢hthem therefore needs to be treated differerthysering his or her state
of knowledge and expertise during the service augons. This is because transformation works ifily for different
individuals even though they might belong to saamily or same community and this consideratiorise aupported by
Sen’s Capability Approach. Young and middle-agedpte might benefit the most from educational tipsut livelihood
issues like agriculture, business, trade, finaaod, market; awareness regarding overall familyhleétlg and avoidance of
ill-being. The elderly members might benefit frodeas about physical and mental health; tacklingenability and/or
risks of diseases through food habits and exereisd;ways to contribute with their time, skills,daexperiences to the
family and to the community as well. A strong affi@etive tool might be, sharing their valuable esigece in the form of
storytelling which might contribute to learning abb@ better life for the other members of the comityu This elderly

group should also be made aware about safe haalttiqges, medical, psychological, and spiritualiéss

These services might have strong mission and iotetd supplement as well a@smplement formal and informal
education and learning of the children of poor fasi Existing child education programmes sometimfsr food for
education but often these fail to involve all pa@bildren as many of them have higher priority resploility of earning

money for their families. The proposed transforr@tducational services through multimodal intetioers possess the

| Impact Factor(JCC): 1.5432- This article can be dowloaded from www.impactjournals.us |




| 8 Mubina Khondkar |

potential to reach these excluded children whotbas get essential educatithve other ways suitable for their difficult life
patterns that can help minimise inefficiency ofstixig educational programmes. These children psgsesler minds and
thus fresh to implant positive focused ambitiontiem so that they can bring about explicit improeats in current
wellbeing and future legacy as they are the nemegsion to be pulled out of poverty. This is al#al if chronic poverty

is to be eradicated that transmits from generatiogeneration. While providing with educational\degs to the children
and especially teenage group, special attentioruldhbe given on mental health, positive thinkinginking big,

overcoming frustration and depression so that ey come out from discrimination, inequality, arehgbaning social
context that can be argued as being significargamsto cause global insecurity in the long run. ¢kdldren and young
people of underprivileged communities, special regeaments can be made to allow them to read edecaéwspapers,

articles, and books at local tea stalls, press @utublic common meeting place), or community st

An encouraging seen, which might work as eviderfcth® mentioned approach, is when common people are
found reading newspapers glued over walls at compiaces in cities that usually target pedestridhsuch reading
approach can be initiated targeting rural poor pedpen there could be a long term significant ioipeegarding
awareness building that might encourage them habe@tter control over their life through improvingrpeption about

themselves and their capabilities.

Poor women, especially the pregnant ones, and msotioelld be made aware about their better perdwsdth,
community access to health services, stress maradetne to over burden from household activitiesntal welfare,
quality of their life, and happiness. This groupghti become the strongest coordinator of spreadiagsformative
educational services as they can be the best ebecref such services especially because of thiegitdimpacts on
children. They might become the most effective lgateamong members of the family and community rionpoting such
educational services. They not only have the potweenhance wellbeing of their own-self and familyt lalso can
significantly reduce happening of situations ofidling, at least at household level. For instattogly simple awareness
about health, hygiene, nutrition and food safesyés might allow them to escape ill-being and eeéelnice risk of loss of
life of themselves as well as their children oresthousehold members. Women can bring about unglithanges in all
spheres of livelihood patterns and can transfertthaext generation making the process sustain&ugethey should be
provided with transferable skills with specific @amtration, among other members of community to rgettiplied

collective outcomes of such services.

At the beginning, positing this concept might balt#nging but if equal participation with full owrship of poor
people and communities can be ensured, then evgnpaer people themselves will be able to contittue process that
might facilitate sustainability of this approadh.is, therefore, about making poor people beli¢ghvat they have the
capability within themselves, though not of sameetyand they need to just trigger those to crémteight force with right
outcome of functioning. So, eventually poor peogiké have the required level of faith andist on them to exercise their
capabilities in fullest sense. However, to ensted they can exercise their capabilities, notichsaterent community
value system should persist. Individuals first néedinderstand and improve relationships among thermsommunity
members, so that they can share and benefit frertetirning about significant life events, indivitlyand collectively. In
case of service scenarios, providers and servieggausually work as co-producers or co-creatoestiifhal, Bitner and
Gremler, 2009), but this concept is hardly folloviedlevelopment interventions, even though theséramlved in service

offering activities. If poor people participate @s-producers in development initiatives, then wfleg their actual need
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for assistance can be ensured which is difficufpriperly address by researchers and/or developpaetrters. To expand
this approach to ensure participation of many tomaunodate their needs, community based approadht inéyof greater
significance. From this sort of community basedcadional services, poor people thus will get intlggbenefits, mostly
in the form of reduced opportunity costs to avadlrhing and to get knowledge (Oxaal, 1997) antiénform of resulting
improved economical, social, mental, and/or physiedibeing. Coombs and Ahmed (1974) also arguadlithaddition to
formal education, nonformal education have potéfdrareducing poverty by increasing skills and gwotivity of farmers,
artisans, craftsmen, entrepreneurs, and other edonactors. Thus, wellbeing can be improved throtrgihnsformative

services by ensuring co-creation of value (Ostretnal.,2010).

Human raw capacities are inbuilt features, likeligbito see, feel, hear, and other likes that reguio
development of capabilities. These can be congidasenbuilt inputs in normal human beings and ahbse are generally
addressed by most of the poverty reduction intefeegs. However, due to demonstration effect andlvement in those
interventions, individuals experience some shatirig capabilities that can be addressed as spéthilities because most
of the times these exist till the intervention éoaés or sometimes a little while after the comipledf intervention. These
soft capabilities are mostly not powerful and eimiyrenough to get transformed into actionable c#iieb that can
motivate individuals to function. However, individls generally function when there exist opportesitiin addition to
motivation for functioning. Conventional intervemtis mostly simply offer cash, kinds, or servicepéor people rather
than instilling actionable capabilities with motiiems and opportunities that ultimately can faatlt sustainability

resulting in enhanced probability of cycling oudrfr poverty traps.

Figure 1 demonstrates how conventional intervestiorierventions with transformative educationahadaw, and
interventions with community based transformativdueational window are linked to transformative dajity and
sustainability notions. Impacts of most of the cemtional interventions generally involve core cafies of the target poor
people and might develop some soft capabilitiey.ofhe induced drive in individuals from these mmntions to gain
capabilities might have opposing directions. It simes works in favour of achieving capabilitiesilefat times against
that. This is because the poor people think thay timight get similar assistance in future that dérates them from
developing capabilities. The nature, the way ofvdeing assistance, and intrinsic intentions of itterventions are the
critical factors in this regard. If the intervemic educational and has transformative poterttiakly there could be notions
of positive drive in favour of achieving hard cajbities in addition to the soft ones, which mighable individuals to get
motivated to cross the barriers of lack of oppdties. This might facilitate ensuring sustainayilitf the positive impacts
created by the educational interventions; howesek lof community involvement might limit the impadrom being
enduring as education is a psycho-social procesn. (3992, 1999, 2004a, 2004b, 2002) has also engghashe
importance of public participation in the procedsdeveloping capabilities for every situation anohtext. Thus, a
community based transformative educational servicight offer enduring positive impacts that migheble individuals
gaining both soft and hard capabilities which migkentually direct them functioning properly in itheocieties in a

sustainable manner.
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2

Source:Developed by Author

Figure 1: Community based Transformative Education&Services in Development Interventions

If the existing interventions could incorporate ewnwindow that would offer educational serviceaniag
transformation in the minds of poor people to eeabém help themselves with confidence in additipaxisting benefits
or services, and then individuals could have experd changes in their minds and could think ifecéht ways regarding
their capabilities. It could have helped them drephew meaning of their own capacities and cajias) rather than
accepting stereotyped imposed meaning of thoses. ddhiicational approach might enable individualsrtss barriers of
lack of opportunity and motivation by means of thactionable capabilities. This consequence sonestiieget
sustainability as well, though crossing the laclopportunity barrier simply by means of motivati@generally difficult
for most of the poor people. If this educationdliative can be made community based, then theuédoexist notions of
sustainability in addition to the triumph over laok opportunity and motivation. This is because apynities lie in

community and coherent relationship among its membenerally results in positive motivation.

A piloting of this new concept might take placeamsimmediate modification to the existing intervens where a
new window might be opened to let poor people l¢hrough transformative education about essengialth and hygiene,
livelihood issues, safety and wellbeing, and whatas empirically found relevant that might resatthanced wellbeing
and minimised leakage of income due to acciderdatsc These transformative educational servicesbheaprovided at
spots where existing services are provided; a campublic place like market and/or tea stalls; ciagmalls; educational
institutions to access the future citizens; ancheatehousehold level to include the excluded aténohudio visual clips,
posters, leaflets, word of mouth, radio and televigprogrammes, and news paper might be the prebabtlia for these
services where both single and multimodal approaight be considered for effective impacts. Inskitng of the
Government of Bangladesh (GoB) and existing NG@ampions and/or celebrities, and local and natiopalion leaders

might play significant roles as actors in impleniegthis concept.
CONCLUDING REMARKS

Focus should be given on the unserved and undedgwor and not to marginalize the already undéteged
poor people. Most of the time, poverty-reductioitiatives are provider-driven rather than poor-centConnell (1994)

discussed in a larger realization that targetedyqammes are unlikely to have a major impact unteeg are part of a
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broader agenda for social justice. A systematitiditgck inside development partners and implemsiigethe requirement
of long time to make interventions happen which lihige a concern as some delicacies of povertytimea variant issue
that demands immediate addressing. For instanogsalall donors on an average take nine to tweleaths just to

decide who is going to start the development irtetion and the implementers again need more timaitiate the

process. This time lag, between executions ofvetgions designed for a reality of the past hasimeca systematic flaw
of development interventions, inevitable resultwdgfich might be lack of effectiveness. This is bessathese service
providers are usually far from being customer-duivia this instance, poor people are the custoraedstherefore, they

should be heard. After all, whose poverty we allértg about or acting upon?

Poor people better be allowed to drive their litremmselves. They must have control over what has beere to
change their course of life. When they are involueény poverty reduction programme they shouldoasicipating in
those programmes with a sense of ownership. Evéreyf do not have real control over the programrbasat least they

should have the control over getting those programmplemented as that involves their lives in it.

These might result in more effective participataomd better output as there would be accountalidityards the
programme and on their activities too. Poor peggiieuld be encouraged to rethink about life satigfac overall
happiness and their perception about quality of, lihat transformative educational services camp heth and a
community based approach can reinforce. To getfrfgbverty, people therefore, need to overcome luififyadeprivation;
which will result in capability that will allow pgae to function. This functioning is going to creacopes to minimize the
state of income deprivation. Income will enablegledo buy commodities and services providing tigii. Can this be an
automatic process? Off course it cannot be, urtlese is any miracle. It's a pity that such mirachee only found in age-

old religious tales or in recent modern fictions.

From ages, economists and development expertzedathe necessities to take planned poverty restucti
initiatives. Most of those initiatives focus on piding poor people with aid, relief, and income-geating activities.
These are usually externally induced or injected] @hus often very extrinsic rather than beingimsic. Although, if we
internalize Sen’s Capability Approach and give eagih on amalgamation of personal liberty, econognanth, and
efficiency; we need to target not to just cure tiieease (here poverty) but to induce immunity (Hteee capability of
functioning). This immunity inducement can be pblkesthrough probably many ways. Proactive planmsngecessary for
this. However, it is felt that poor people should ¢iven directions that will enable them to be ¢dgpaf overcoming
capability deprivation. Community based transfoiioral educational services might be right inducenergenerate this
immunity. Question might be raised whether poorpie@re genetically poor. If not, then we do notdé¢o undertake
genetic modification or engineering. What we negdoi inject the triggering power to make them emped and then
poor people themselves will have abundance witegeal self vigour and capability. This spirit offdeelp is the root of
all genuine growth in an individual that invarialwigorates functioning and this is important aesrethe best institutions
can give a person no active aid (Smiles, 1863)s Plaiper thus suggests injecting that triggeringgvow the form of
transformative educational services to change timelset of poor people so that they can bring adiagaisformation in

them to improve their quality of life and becomsatsinably non-poor.

Policy interventions can play significant rolesrgconceptualising formal education and promotingfoonal

and informal education in a more effective manhait tight facilitate transformation of human being active human
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resources through participation. Both GoB and NG®@ight come forward with all their distinctive stgths to
overshadow and minimise structural weaknesses. 1BigBt focus on long term approach by reconceptinglimainly the
formal education along with informal ones, so thdtication might benefit individuals by empowerihgrh to foster their
wellbeing in addition to satisfy their philosopHiespirations to learn and gather knowledge. Gavemt might revise the
curriculum of primary and secondary education s the revised curriculum accommodates all basimlag individuals
need to foster their wellbeing. This will help iiisig a belief in an individual that educationaspower that can create
positive impacts which can be realised in contdxteality. NGOs can also play roles at both commatary and
supplementary levels, especially with their exigtaccess and skilled manpower. Initially NGOs mighplement this
concept through opening a new window focusing efiloicaon the areas they are intervening for develomm
Policymakers need to consider that individual attent of capabilities and skills varies and hertwere should be
opportunities for the development of capabilitiesl skills that match with that diversity. This apach might minimise

the crowding out effect that cause exclusion incation.

“Such a transformative education involves emarmpafrom servitude, yes, but also from privilegedathe
blinders it places on us in relation to the resthef world. It is felt at the personal, communitstitutional, global, and
planetary levels. In this sense, it is an integduication, or what some might call a holistic edioca It is that web that
holds together the many elements that constittitersformative learning and teaching process. ...tHdsition period is
upon us, and there is an urgency to these chahgesdmpel us. Transformative education holds tpelof the different
kind of education to which Schumacher referred 89% is our work to do, our promise to fulfil, olegacy to leave”
(O’Sullivan, 2008:xvi). Thus, to materialise effiet way outs from poverty in reality, and to marasim such approach,
the concept of providing poor people with communiigsed transformative educational services throaljhthe
dimensions of formal, nonformal and informal edigratmight be the holistic approach required to tpdpr people cycle

out from poverty in a sustainable manner.
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